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Agenda

I’m going to share some thoughts about imaginative thinking, we’ll look at some 
conversational reading strategies and examples, and we’ll talk about how to create a 
buzz about books in the classroom. I will also talk about some resources which will be 
shared with you at the end of the session.

For the most part, I am using English language books for the purposes of this 
discussion, but the principles of Conversational Reading apply to any book, in any 
language. 
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Reading is one of the best ways to foster imagination. When we read, we step into 
other worlds, we walk paths we have never walked before, we can make journeys far 
beyond our own experience. In doing this we learn new information, and experience 
new emotions. We see the world through different eyes.

Reading has a key role in both developing and engaging imaginative thinking.
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In this quotation from Albert Einstein, he says “Imagination is more important than 
knowledge. For knowledge is limited, whereas imagination embraces the whole 
world, stimulating progress, giving birth to evolution.” 

Imagination encourages creativity. Imagination pushes both discovery and 
understanding. It’s the source of invention and it’s where our ideas begin to evolve. 

How can we ignite imagination in the classroom? 

In 1968, NASA developed a test to assess creativity, to help in recruiting engineers 
and scientists. The test assessed a person’s ability to look at problems and come up 
with new, creative and innovative ideas. 
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NASA used this test to assess the creativity of 1,600 5 year old children. They re-
tested the same children at 10 years of age, and again at 15 years of age.

The results were really interesting. 
amongst 5 year olds: 98% of children scored at Genius level.
amongst 10 year olds: it was 30%
amongst 15 year olds: it dropped to 12%
When the same test was given to adults (average age of 31): only 2% scored at the 
genius level for creativity.

Why am I telling you this? We know children are hugely imaginative. What’s 
interesting is the difference between age-groups. At a young age, children’s scores are 
incredibly high for creative and imaginative thinking. They exploring multiple options 
to find creative solutions. This is called divergent thinking. 

As they get older, we see a huge drop in creativity. Not necessarily because they are 
less creative or imaginative – but because they are using a different type of thinking –
now they’re using convergent thinking. Convergent thinkers seek out right and wrong 
answers. And as students progress through the education system, typically they rely 
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on this thinking more because convergent thinking is what we need to use for test 
and examinations. We need it to find right and wrong answers. 

What has all this got to do with conversational reading you might wonder? With 
conversational reading – there is no right or wrong answer – we are encouraging 
dialogue, opening-up a conversation. With this type of reading – students are using 
creative thinking, divergent thinking. 

We can ignite imagination through reading and by talking about what we’re reading. 
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Rudine Sims Bishop is a professor at Ohio State university is a literary scholar in 
children’s literature. 

I love her ideas about books as windows and mirrors. She says…

“Books are sometimes windows, offering views of worlds that may be real or 
imagined, familiar or strange. These windows are also sliding glass doors, and readers 
only have to walk through in imagination to become part of whatever world has been 
created or recreated by the author. 
When lighting conditions are just right, however, a window can also be a mirror… and 
readers often seek their mirrors in books.”

Mirrors, Windows, and Sliding Glass Doors by Rudine Sims Bishop
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This is hugely important. Reading allows students to imagine other worlds. It also 
enables them to see their own world reflected back to them, to make connections to 
their own experiences.

Books can anchor our experience and provide a springboard into new worlds They are 
a stepping-stone and an escape hatch – they’re the gateway to our imaginations. 
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Which is why conversations about books are so important. 

Let’s talk about conversational reading. What is it? Let’s look at the research and 
benefits, and some strategies and examples for use in the classroom.
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At its core, conversational reading is about reading a book with a child, or a group of 
children, asking questions and beginning a conversation. 

Reading and talking about a story teaches children valuable skills such as how to 
draw inferences that matter, how to analyse information. How to make predictions 
and hypotheses about what is happening in the story. 
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Conversational reading can be applied to any text, in any language. It can be a picture 
book, a comic, a poster, a poem – graphic novels, wordless picture books. Fiction or 
non-fiction.  Any of these can be a springboard for discussion.
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Diane W Frankenstein, a leading expert in conversational reading, says: “Children who 
better understand stories become more confident readers, and this confidence 
directly impacts the pleasure children find in the stories they read.”

Simply decoding and reading the words is not enough; comprehension is the key to 
becoming a solid reader and when children understand what they read, they enjoy 
reading.

13



We can unlock comprehension with conversational reading strategies.

Conversational reading is also known as “Dialogic reading” in some text books, so you 
may have heard that term as well. It comes from the word “dialogue”, a two-way 
conversation with students while reading. 

This type of reading and discussion promotes the use of open-ended questions. In 
this interactive dynamic, the child and the teacher or parent contribute to the 
conversation in equal parts. 

It is different from broadcast reading, which is simply reading the words in a book to 
a child. 
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Conversational reading has many benefits. It encourages readers to linger and 
contemplate a story. It allows children to express their feelings and thoughts about 
the text and pictures. 

Free conversation also helps readers explore which areas of the story they found 
interesting. And these may be different to the areas you find interesting. There are no 
right or wrong answers. 

Critically, conversational reading helps students to really understand the text. These 
comprehension skills are vital to students throughout their learning career.

Research from a broad spectrum of disciplines including neuroscience, early 
childhood, education, and psychology have consistently shown that conversational 
reading has huge academic and social emotional benefits. Not only does it build 
literacy and language skills, it helps children understand the structure of dialogue and 
communication. 

It can help build cognitive empathy
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A 2017 Neurological research study described the effects of having conversations 
with kids while reading as “turbocharging” kids’ brains. When participating in 
conversation-based reading, the study found that children were more engaged in the 
narrative and that key portions of the brain were activated. It literally ignites their 
brains and imagination!
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I’m going to share some strategies from Diane Frankenstein’s book, Reading together. 
This is a great resource, with in depth case studies, practical examples, of how to use 
conversational reading strategies.
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In this book, Diane uses 3 types of questions. 

Firstly, questions about pictures. Looking at the story through the pictures before 
reading the text encourages students to speculate about what is happening. This 
helps them develop greater visual literacy skills as well.

The second type of questions are the who, what, when, & why questions. The 
answers to these questions are found inside the story and come directly from a close 
reading of the text. 

The third type of question are The Look Closer questions which go beyond the plot 
line and encourage student to go deeper into the story, permitting them to further 
analyze, hypothesize, clarify and make inferences. 

We’re asking questions in a genuine spirit of a puzzlement and curiosity. We’re not 
testing students. We’re teaching children the art of asking good questions is how they 
learn to eventually ask their own questions and find their own answers.
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We can find out a lot about a story from just looking at the pictures. A Picture Walk is 
when you look through the book and talk about the pictures. Younger children are 
not patient listeners and they often interrupt your reading aloud with non stop
questions that disrupt and distract from the flow of the story. Spending time looking 
and talking about the pictures before you begin to read the story dramatically 
changes how a child hears and receives a story and grows their patience to listen to a 
story

We can start to talk about where the story is set, identify some of the characters. For 
very young children your emphasis might be on naming and pointing to the objects 
on a page and creating conversations about those objects without touching the story 
line. Your conversation about the pictures could be about colors, objects, number, 
anything.  

With older children, we can talk about what we notice at the beginning, middle and 
end of the story. 

We can encourage the children to try & guess what is happening and think about 
what might happen next. They can make predictions about the story. 
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We want to encourage children to guess, speculate and take a risk in their thinking; 
these are the skills they call upon to make sense of s story. 
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Once you’ve done a picture walk, we can move into reading the story aloud and 
asking more specific questions. We don’t want to interrupt the flow of the story, 
simply to pause and engage readers with occasional questions.
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These are questions where we can find the answers within the text.
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We can also use this structure, this is nice to have as poster in the classroom:

I think, I see, I wonder

For example…

I think this story takes place in a forest, I see the mouse is going for a walk. I wonder 
where he’s going? What do you think will happen next?
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Let’s look at some specific ways to open up a conversational reading session. How do 
we get started? I’m going to share some examples of questions, then we will apply 
these to a story.

The answers aren’t important, really what’s important is exploring the questions. 

MEANING – Students learn by looking for the answer in the text.
UNDERSTANDING – enables students to make sense of the story
IDENTIFYING THEMES – enables students to understand deeper story meaning
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This type of question moves away from the plotline and into the personal.

We can encourage children to make connections between a story and their lives. 
Personal questions are thoughtful and reflective and encourage the child to become 
involved in the story.  
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A good conversation is not about questions and answers, but rather a sharing of 
ideas. So how do we maintain that conversation once we’ve started it?

The purpose is to make talking about a story a habit, not to get correct answers. 
Let’s look at some examples. 

CONNECTION – enables students to see links between the story and their own 
experiences

PERSPECTIVES – enables students to see a story from different perspectives

DIALOGUE – share what you think, it’s a two-way process
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We can talk about what we have noticed, and invite students to share what they have 
noticed. These might be wildly different things and that is OK.
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I noticed Owl is flying away. Where do you think Owl going?
How is Owl feeling here? How do we know how Owl is feeling?
Why do you think the mouse tells Owl about the Gruffalo?

On this page – the Gruffalo is an illusion, an invention, he doesn’t even exist, yet we 
as a reader are in on the secret.

29



We don’t want to break up the flow of the story. Pause between reading it aloud and 
take the time to chat about what’s happening, the behaviour of the characters, what 
might happen next.  

How is the Gruffalo feeling?
How is the mouse feeling?
How could a mouse eat a Gruffalo?
If you were a mouse, what would you like to eat?
What do we know, that the Gruffalo doesn’t know? 
What do you think the Gruffalo likes to eat?
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You can also bring in other texts. What are the similarities between The Gruffalo and 
this book about a forest? What is similar, what is different? Have you read any other 
stories about a mouse? Next time you’re in the library, can you find another story 
with a mouse?
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Children can also have conversations in small groups or pairs. 

Roll and retell is an easy game, children roll the dice and ask each other the questions 
about the story. This is an easy classroom or home activity.
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There are all sorts of ways to make these questions fun and interactive for younger 
audiences. 
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Did you know The Gruffalo was actually inspired by a Chinese folktale, The Fox and 
the Tiger. 

In the Chinese tale, The fox uses the tiger’s might. And in The Gruffalo, the mouse 
uses the Gruffalo’s might. It’s a classic trickster tale. 

Julia Donaldson used the same story structure and changed the tiger to a Gruffalo 
and the fox to a mouse. In a large part because nothing rhymed with tiger, and she 
thought a Gruffalo was much more menacing! 

It would be great to look at both stories and discuss the similarities and differences, if 
you have both stories in your library.
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We can apply the same techniques to longer texts. Let’s look at Dahl’s story, The 
Enormous Crocodile.
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Even with longer texts, we can do a picture walk. In the first few spreads of The 
Enormous Crocodile, we can see some of the main characters. We can ask students 
where the story is set. Who do they think is the main character? How is the crocodile 
behaving?

Which other characters can we see? How do they feel about the crocodile? What can 
we infer from their expressions. So we have started to explore the story before we 
even begin reading. 
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You can then read the story aloud together. We can then move on to questions about 
story. Why is the crocodile trying to eat the children? How do the other animals feel 
about this? Why do his traps for the children keep failing?
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At the end of the story, the crocodile is fired into the sun and explodes in a ball of fire. 
I do love the drama of Roald Dahl stories. We can explore the ending of the story. 

Do you like the ending? 
Why do you think Roald Dahl ended the story like this?
How would you end the story?

Will the Crocodile be punished, or will he change his ways and survive?
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Again, we can talk about what we noticed, and prompt students to share what they 
have noticed. 
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With Dahl, I always notice his incredible use of language. 

I always feel for students reading Dahl in a second language because so many of his 
words are completely made up! But you can have a really interesting discussion 
around this.

Do you have any made up words you use in your family at home?
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Dahl uses a lot of wordplay. He often uses nouns, adjectives or verbs and combines 
them with suffixes, real and some made-up. You can even make some of your own.

How would this work in Chinese? Does Chinese wordplay use homonyms and tones? 
What are the differences in the way the two languages work? Can you think of any 
Chinese examples?
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Of course, you can always draw out some of the bigger themes in the story. In the 
story a crocodile tries to eat some children. The story is also about looking after your 
friends, supporting each other, standing up for the under-dog. It has a strong anti-
bullying message.
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I’ve also seen various Shakespeare texts on some secondary reading lists. I love this 
poster – I’ve had it on my wall for many years. The phrases in black are all common 
phrases, idiomatic phrases used in English. 

All of these phrases were originally written by Shakespeare in his plays, so it’s 
interesting to discuss how an author’s words can become part of our everyday 
vocabulary. This is certainly the case for some of JK Rowling’s inventions – muggles, 
Hufflepuff, patronus - and Roald Dahl, for example :”Golden Ticket”, “Oompa 
Loompa”, and the “Witching Hour” – all of these are Dahl’s inventions.

How do stories become part of everyday vocabulary? Are there any examples in 
Chinese?
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Going back to some of the texts I’ve seen on the primary reading lists.
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These texts are upper primary and are not necessarily fully illustrated, but there are 
still ways to discuss the pictures before reading the story.
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You can tell a lot about the story just from the tone and mood of the illustrations.

When do you think the story was written? Does it feel like a contemporary text? 

Where do you think it is set? Does this look like your school? How do the students 
look – how are they behaving? What is the atmosphere like in the classroom?
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What is happening in the playground?

How is the girl feeling here?

Have you ever felt like this in the playground? We can start to make connections, 
before we even read the story.
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Wordless picture books are excellent for conversational reading. Because there is no 
text, the students can narrate their version of the story, reading the pictures. 

Wordless picture books and graphic novels are great for developing inference and 
questioning skills – a natural fit for conversational readng. For older age-groups it can 
also be challenging to create a written narrative to accompany the visual narrative.
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What does the word flotsam mean?
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• Something washed up on the beach, what do you think it is?
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• Where did it come from? 
• Imagine that you discovered the camera. What would you do?
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What can you see in the photos?

How many other children have taken pictures with the camera?

Have you ever been to the beach? Have you ever found something washed up on the 
beach?

What would you like to ask the author / illustrator?

Have you been to the beach? Did you notice anything that washed up on shore?
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What can you see in the photos?

How many other children have taken pictures with the camera?

Have you ever been to the beach? Have you ever found something washed up on the 
beach?

What would you like to ask the author / illustrator?

Have you been to the beach? Did you notice anything that washed up on shore?
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Wordless picture books are often dismissed – but they cover such deep themes, 
including Bullying, depression, the power of imagination, identity, migration, 
friendship. They are a wonderful springboard for conversational reading discussions.
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These are some of the set texts I’ve seen on the secondary school lists. You’re 
working with some incredible stories. So how can you support your taught curriculum 
and ignite imaginations with conversational reading? 

Not in order to test or assess, but simply to spark imagination and get students 
talking about the texts.
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We can still use some of Diane Frankenstein’s strategies and I’m also going to talk 
about some other strategies.
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• What do you notice in this 
picture?
• What is the little girl trying to 

do?
• How does the father feel?
• I think…
• I see…
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• I wonder…

70



First 15 pages of the story
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I’m going to talk about some strategies Michael Rosen uses in his book Reading for 
Pleasure. 

Michael Rosen has written more than 140 books and was the former Children’s 
Laureate in the UK. He talks a lot about the importance of talking about books with 
students. He also talks about giving students CHOICE in what they can read, and 
importantly, allowing them time for choosing. Do students have access to fiction, 
non-fiction, magazines, graphic novels? Can you encourage private, silent reading, 
alongside taught texts? 

With conversational reading, we can give students space to speculate, what might 
happen next in the story? What would you like to ask the author of the story?
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There are all sorts of ways we can encourage book talk, conversational reading and 
reading for pleasure. Let’s look at some examples. 

I’m going to share a range of questions, and ways to extend those questions, which 
will work well with your set texts. And I will also talk about the impact of this type of 
questioning and discussion, why should we spend time exploring these conversations, 
what is the impact for you as teachers?

INTERTEXTUALITY - Enables students to see how texts are linked to other texts. We 
read with our intertextuality and our life experience. 

ANALOGY - Enables students  to engage with analogies between life and the book. 
Analogies are the basis for abstract thought. They can develop connections and 
empathy.

EMPATHY & PERSPECTIVE – Enables students to explore empathy and take different 
perspectives

74



I know time is precious in the classroom – and as Michael Rosen says here – this type 
of discussion, and exploration does not…

Time spent talking about books will reinforce comprehension, it will build 
understanding of meaning and help students develop connections to the stories.
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Let’s look at a few more question examples.

MEANING – Enables students to access meanings, ideas and feelings that are 
expressed in the text.

CONNECTIONS – Enables students to make connections between texts and their own 
experience.

INTRATEXTUAL – enables students to find the answers to questions within the text.
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How is Charlotte feeling? How is Wilbur feeling? Can the students discuss in pairs and 
roleplay?
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How does the author’s use of language build on the sense of loss with Charlotte’s 
death? Look at the descriptions. Can students describe the scene in their own words?
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This is the first page of Wonder, which is a fantastic class read and I’ve seen it on 
some secondary reading lists. 
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The first page introduces the main character, and we learn a lot about him, even in 
these few paragraphs.

In small groups or pairs, you could ask students to discuss some of these questions.
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We can also explore first impressions – are first impressions important? Has your first 
impression of someone ever been wrong?

You could consider a kindness jar, and invite students to add their own definition of 
kindness, or share examples of kind behavior they’ve noticed in school. You could 
read out and discuss the contents of the jar in class, or in groups.

81



RJ Palacio is the Queen of the dramatic chapter ending – some of them made me 
gasp out loud as I read them. She often ends the chapters with a strong theme. Why 
does she do this? Because as a reader, it makes us want to read on!

When you’ve finished the book, you can ask groups or pairs to see if they can find 
chapter endings which talk about some of these themes. This will get them talking 
about the book – and also looking at story structure and narrative, and perspective. 

82



Here are 4 examples of chapter endings and the themes they explore. By asking 
students to do this, they are looking in depth and narrative structure, at perspective 
and at the core themes of the texts. And of course, they’re reading for meaning.
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One way to get students talking about books is to create a buzz about books in the 
classroom. 

By promoting reading in lots of different ways, you will be creating an environment 
that encourages discussions about books. Talking about books and talking about 
reading will become a natural part of your classroom teaching, and become a habit 
for your students.
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If you don’t already have a classroom library, they can have a huge impact on reading. 
Students with access to books in their classroom read 50-60% more than those 
without. 

It doesn’t have to be huge – you can have a book box or book corner.
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You can use a Mystery Book Box for kindergarten and lower primary students. 

Tell the students a fun story about the origins of the box. Maybe it arrived in your 
classroom overnight, and you have no idea what’s inside? Each day, pull out a book 
out with excitement and share the book with the class.

Maybe the Mystery Box only appears a couple of times a year which helps to 
preserve its charm and excitement with students. It's a great activity for the 
beginning of the school year.

This is a great way to initiate some conversational reading discussion.
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For older students, you could speak to the librarian about having a Blind date with a 
book. Students can wrap and review books, without giving away the title or author. 

Students can then choose a new mystery book. It gets students talking and can be a 
fun way to encourage students to try new books outside their normal comfort zone.
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Class reads – it’s fun to create a display of all the books you’ve read in class this term 
or year. It also helps when you discuss themes, which may have featured in several 
books. Again this builds on students’ awareness and knowledge of intertextuality. You 
can also encourage students to keep a record of their reading, not via a formal diary, 
but maybe by a visual bookshelf, such as this one.
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Book talks can be great as well – a book talk is when a teacher or student talks about 
a book they loved, in order to encourage others to read it.

These can be such powerful exercises to inspire and influence the class and their 
future reading and it only takes a few minutes. Maybe 5 students can share book 
recommendations, once a week? It’s less detailed and formal than a book review and 
students can pick freely from books in the library, or books they may have at home.

90



For example: I loved The House with Chicken Legs – Marinka dreams of being settled 
in one place and finding friends, but that is hard when her house has chicken legs and 
walks across continents overnight. Marinka’s grandmother is a Baba Yaga, a witch 
who guides the dead to the afterlife. How can Marinka change her destiny and join 
the world of the living?
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Everyone is familiar with Netflix – bookflix is the same, but for books. 

Students can create their own, or you could do a larger class or library display. What 
would your students want to add or read? It can be a fantastic way to build 
excitement about new books, or breathe new life into established library stock. 

92



93



Even in small spaces, you can use a shelf or trolley to do smaller displays.
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Everyone is now familiar with Emojis. Can your students review a book with one or 
two emojis? Or describe a book plot using emojis?
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Number 1 we have The Snail and the Whale. At number 19, we have a mouse a fox, 
an owl and a snake. It’s the Gruffalo!
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This also works with books for older students. I’m sure they would be more fluent in 
emoji-speak than we are. It’s alight hearted way to do book recommendations and 
get people talking about books.
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There is a brilliant poster, based on this book by Daniel Pennac, The Rights of the 
Reader.

With older children this poster can be a fantastic springboard to talking about books. 
What rights do we have as a reader? What rights do you have in your classroom?
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Do your students have the THE RIGHT NOT TO READ, THE RIGHT TO SKIP PARTS, OR 
NOT FINISH A BOOK. Maybe not for your set texts, but what about their library 
books? Yes – absolutely!

This poster opens up a fantastic discussion. Do you have books you have started but 
not finished? Are there times when you don’t feel like reading? Have you ever 
skipped passages or skim read, I know I have!

Share these experiences with your class and discuss why you/they gave up on 
particular texts. 

Give your students permission to stop reading a library book if they’re not enjoying it 
and choose another …
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I skipped whole passages of Anna Karenina. I still loved the book, but I didn’t want to 
read lengthy battle scenes.

I read Tess at school, and skipped entire paragraphs of description about the fields 
and hedgerows. Get me to the action, the dialogue! I still read and understood the 
book. I still got an A. But yes, I did skim some bits…

I’ve never read Frankenstein. I’ll be honest at this point – I probably never will. And 
that’s OK.
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On the same poster, it talks about other rights.

The right to read it again – how many of you have re-read favourite books? How 
many times?

The right to read anything – and I mean EVERYTHING – comics, graphic novels, 
newspapers, social media. 

Have a discussion about reading habits, your own and the students. You could make a 
class list which might include the following: 
- skipping long descriptive passages in books
- reading the end before you get there
- skimming forward or check backwards/re-read to find out something
- re-reading passages to help remember events or characters
- turning the pages down or using a bookmark 
- flicking through 
- making connections to your own life
- getting lost in the book
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Reading offers us all a chance to disappear into different worlds. I might choose 
different worlds to you or to your students. But we all have the right to those quiet 
moments, the time to read and disappear.
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We can also initiate conversational reading about the reading of everyday. 

Environmental print is the print of everyday life. It's the name given to the print that 
appears in signs, labels, and logos. Street signs, candy wrappers, labels on peanut 
butter. What are your students reading? When and how are they reading it?  
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You can ask them to record their reading in a reading river – again, it’s a springboard 
to a really interesting discussion about what everyone is reading in class and beyond 
the classroom.
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DEAR. 

These are reading strategies to get students reading in class – without assessment or 
examination. With drop everything and read, you ring a bell or have a signal, and 
everyone and that includes the teachers – drops what they’re doing and reads for 10 
minutes. It’s easy to do and creates a buzz about books. It breaks the schedule for 
just a short time, but can have a lasting impact. 
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Pia Wong, Executive Director of Bring Me a Book Hong Kong has created a wonderful 
resource packed with practical examples of conversational reading strategies. 

You can download it on the website.
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Good to Read is a BMABHK publication, which includes case studies and examples of 
conversational reading strategies.

Request a copy from BMABHK
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Feng Zikai Pitcure book award.
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World Book Day resources
Readathon
Pyjama day 
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Some familiar faces here. Julia Donaldson and Axel Scheffler have paired up to 
recreate some of their most famous characters. Here we see the Gruffalo and the 
mouse engaging in responsible social distancing.
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Stick Man and his family working from home and perhaps doing an online workout. 
The witch in her mask, social distancing.
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Axel Scheffler has illustrated a digital book for primary school age children, free for 
anyone to read on screen or print out, about the coronavirus and the measures taken 
to control it. 

The book answers key questions in simple language appropriate for 5 to 9 year olds:
• What is the coronavirus?
•• Why are some places we normally go to closed?
• What can I do to help?
• What’s going to happen next?
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This is a book created by a local author, Dorothy Kwok, illustrated by Noel Ho, 
exploring some of the challenges students in Hong Kong are facing due to the virus.
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I’ve prepared a Word document which EdCity will kindly share after the session. It 
includes links to all of the resources I’ve mentioned. It also includes other materials 
discussed during this session – the links to the Roald Dahl materials, the Bookflix
resources, which includes covers of English language books, in case you would like to 
make a display. 

I hope the materials are helpful.
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Let’s get all students buzzing about books. Joke books, comics, non-fiction, graphic 
novels, picture books. All of it is reading. All of it is a springboard for discussion, a 
springboard into imagination.
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As Rudine Sims Bishop says, Books are windows and mirrors, they are a stepping-
stone and an escape hatch – they’re the gateway to our imaginations. 

With conversational reading, we can actively involve students in the reading 
experience. 

We can have discussions with our students and embark on wonderful journeys into 
their imaginations. In doing so, we can open a dialogue that builds lasting 
understanding, empathy and connection. 

Let’s talk about books and reading. And spark conversation and imagination in 
classrooms and beyond.
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Picture Book Author
Bring Me a Book Hong Kong board member
Events Coordinator Society of Children’s Book Writers and Illustrators in Hong Kong
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Thank you for listening. Does anyone have any questions?
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